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Safeguarding Statement 

 
At Eskdale Academy we respect and value all children and are committed to providing a 
caring, friendly and safe environment for all our pupils so they can learn, in a relaxed and 
secure atmosphere.  We believe every pupil should be able to participate in all school 
activities in an enjoyable and safe environment and be protected from harm.  This is the 
responsibility of every adult employed by, or invited to deliver services at Eskdale Academy.  
We recognise our responsibility to safeguard all who access school and promote the welfare 
of all our pupils by protecting them from physical, sexual and emotional abuse, neglect and 
bullying. 
 

Staff will report any changes in the activities or shortcomings in the documentation to the 
relevant manager. 

 
 

 

 

 

 

 

 

 
 

 

 

 



 

Introduction 

At Eskdale Academy, we believe that all pupils are entitled to become self-aware, to communicate 

effectively, empathise with others, problem solve, develop meaningful relationships, gain a sense of 

what’s right and to become resilient human beings. We strive to ensure that pupils feel secure; are 

given some control, autonomy and develop skills in self-regulation. We want our pupils to feel a 

sense of self-worth and to feel like competent achievers in all that they do. We also want pupils to 

feel that there is a purpose to the things they do, and to feel excited and challenged. In concordance 

with our Rights Respecting ethos, as outlined in the United nations Convention on the Rights of the 

Child, we aim to ensure that all children have the right learn (Article 28), to develop their skills and 

talents to be the best that they can be (RRSA Article 29) and the right to special care and support if 

they are disabled (Article 23).  As a duty bearing school we aim to uphold Article 2 to ensure that all 

children have their entitled rights no matter what. 

We believe that if we are not able to support children in gaining the above, then pupils may find 

other routes through which to meet these needs, some of which may be in direct opposition to our 

school values, the rights of others, and most importantly, their own well-being and progress. 

This policy document has been written in accordance with the requirements of the Special 

Educational Needs and Disability Code of Practice: 0-25 Years (DFE and DOH, 2014). All information 

and references pertain directly to this document, published in July, 2014 and operational from 1st 

September, 2014. Eskdale Academy will, as required, “have regard to this Code of Practice” (DFE and 

DOH, p. 14).  

Definition of Special Educational Needs & Disability (SEND)  

There are several categories within which a child attending Eskdale Academy could fall into, which 

would denote them as having SEND, according to the Code (DFE and DOH, 2014, pp. 15-16): 

 If they require SEND provision because they have a “learning difficulty or disability” (DFE and 

DOH, 2014, p.15).  

 A child would have a disability or learning difficulty if they are of compulsory school age, and 

has “significantly greater difficulty in learning than the majority of others at the same age,” 

(DFE and DOH, 2014, p.15). 

 A child “has a disability which prevents or hinders” access to the facilities provided for age-

related peers within the mainstream school (DFE and DOH, 2014, p.16). 

 If they are two years old or more-SEND provision is any educational provision that could be 

classed as “additional to or different from  that made generally for other children…of the 

same age by mainstream schools, maintained nursery schools…or by relevant early years 

providers.” (DFE and DOH, 2014, p.16) 

 A child who is not yet compulsory school age would be viewed as having SEND if they were 

“likely to fall within the definition” of “learning difficulty or disability” as defined above (a) 

when they are of compulsory school age or (b) would fall into this definition at compulsory 

school age if they were not in receipt of SEND provision. (Children and Families Act, 2014, 

Section 20, cited in DFE and DOH, p.16) 

 

Definition of Disability 

The Code makes reference to the Equality Act (2010, quoted in DFE and DOH, 2014, p.16), describing 

a child with SEND as having a disability under the terms of the act if they have “…a physical or 



mental impairment which has a long term and substantial adverse effect on their ability to carry out 

normal day-to-day activities”.  

It is noted (Equality Act, 2010, quoted in DFE and DOH, 2014, p.16) that this definition pertains to 

many children where “long term” is “a year or more” and “substantial” is “more than minor or 

trivial”. 

At Eskdale Academy, we recognise that the above definition of disability could include visual, hearing 

or other sensory impairments, and could also include long-lasting health conditions like asthma, 

epilepsy, cancer and diabetes (DFE and DOH, 2014, p.16). 

The Code stresses that the above ‘disabilities’ do not necessarily denote a SEND but that “there is a 

significant overlap between disabled children…and those with SEND.” (DFE and DOH, 2014, p.16) 

“Where a disabled child…requires special educational provision they will also be covered by the 

SEND definition.” (DFE and DOH, 2014, p.16) 

Legal obligations pertaining to disabled children 

 Within our provision at Eskdale Academy, we “must not directly or indirectly discriminate 

against, harass or victimise” children with disabilities under the definitions above. (Equality 

Act, 2010, quoted in DFE and DOH, 2014, p. 16) 

 Within our provision at Eskdale Academy, we “must make reasonable adjustments…to 

ensure that disabled children…are not at a substantial disadvantage compared with their 

peers.” (Equality Act, 2010, cited in DFE and DOH, 2014, p. 16) Forethought must be given in 

advance to pro-actively prevent the possibility of disadvantage (DFE and DOH, 2014, pp. 16-

17). 

 Within our provision at Eskdale Academy, we “must have regard to the need to eliminate 

discrimination, promote equality of opportunity and foster good relations between disabled 

and non-disabled children…” (Equality Act, 2010, cited in DFE and DOH, 2014, p. 17). At 

Eskdale Academy, we “must publish information to demonstrate…compliance…and must 

prepare and publish objectives” to meet the duty which are both “specific and 

measureable”. (Cross reference to Eskdale Academy ‘Single Equality and Diversity Policy and 

Objectives’, 2014.) 

At Eskdale Academy, the above duties are in relation to education; service provision; admission 

policy and exclusion policy. We will make reasonable adjustments to policy and practice and will 

publish accessibility information in relation to curriculum; the environment and information. We will 

also ensure that published information includes admission arrangements for pupils with disabilities, 

and information detailing how we will ensure that pupils with disabilities are not treated in any way 

“less favourably” than others (DFE and DOH, 2014, p.17). 

If a child attending Eskdale Academy is deemed to have SEND and a disability, access and adjustment 

considerations will be integral to the SEND planning and review processes (DFE and DOH, 2014, 

p.17). 

Key Principles in relation to the Children and Families Act, 2014 and The Code of Practice, 2014 

At Eskdale Academy, and in working with other agencies, we recognise and adhere to the following 

principles when providing for children with SEND and/or disabilities and know that we must pay 

regard to:- 

 the views and wishes of parents and the child  

 the importance of parental and child participation in decision making 



 the enabling of participation by means of appropriate guidance and support 

 the need to support families to maximise the development of the child and support the 

achievement of the best outcomes, educational or otherwise in preparation for life 

We would hope to, therefore, achieve:- 

 increased parental and child participation 

 early identification and intervention 

 increased parental/child control 

 better collaboration between ourselves, health and social care 

 effective provision for those pupils with SEND 

 increased focus on inclusion and the breaking down of barriers which hinder learning and 

development 

The above principles are akin to those which local authorities must adhere, and we will make every 

effort to ensure that these principles drive provision management at Eskdale Academy (DFE and 

DOH, 2014, pp. 19-20). We will work closely with Hartlepool Local Authority and will endeavour to 

implement their local arrangements which are also driven by their statutory duty to have regard for 

the Special Educational Needs and Disability Code of Practice: 0-25 Years (DFE and DOH, 2014). The 

following documents guide our practice in conjunction with national guidance:- 

 The Special Educational Needs and/or Disability (SEND) Policy, (HBC, 2014a)                                 

  Guidance for Applying the New Code of Practice 2014 (HBC, 2014b)                 

 Special Educational Needs Transport Policy (HBC, 2014c)        

 

Equality and Inclusion at Eskdale Academy –Equality Act (2010) 

Eskdale Academy also have an Inclusion Team. Members of the team are Mr Voisey (Deputy Head 

teacher) & Mrs McNeilly (School SENDCo). The team is led by our Head of Inclusion across the Trust 

Mrs Susan Henry, who is based at Stranton Primary School.  

We regularly review the breadth, quality and impact of the support we provide/access for pupils 

with SEND and/or disabilities and make reasonable adjustments to avoid disabled pupils being at any 

substantial disadvantage. We ensure that we do not discriminate against, nor harass or victimise 

disabled pupils, nor do we allow this to happen in terms of third parties. We give advance thought to 

any requirements and adjustments and incorporate these into our provision planning, in 

collaboration with parents/carers and other professionals. We promote equality of opportunity for 

disabled pupils. 

Through meetings (SEND forum; SEND Network; Conference etc.; Language Base Panel) and 

communications with Hartlepool LA, we collaborate in reviewing the local authority ‘Local Offer’ and 

provide a link to this within our SEND section on the school website-www.eskdaleacademy.com 

The SENDCO regularly liaises with the Hartlepool SEND team around individual cases and for general 

support and advice around meeting the needs of pupils with SEND and/or disabilities in the most 

effective ways. The SENDCO attends the information giving sessions at the termly SEND forum. As 

the host to an additionally resourced specialist provision for pupils with language difficulties, the 

SENDCO also liaises with the local authority at panel admission meetings to ensure a joined up 

approach to town wide inclusion within the Key Stage One age group. 

Medical Conditions  

Under the terms of the Children and Families Act (2014) and the EYFS framework (2014), we at 

Eskdale Academy ensure that pupils with medical conditions which permeate their daily lives have 

http://www.eskdaleacademy.com/


an individual health care plan, detailing the nature of the condition and treatments/actions or 

proposed actions in place to manage the condition. This can include how debilitating conditions can 

be managed and how pupils can be supported within the classroom environment. These plans are 

held in the school office, and by the SENDCO/DHT. The plans are referenced on the classroom wall 

and other key positions to alert staff to the condition and the location of the plan. On any 

educational visit, plans must be taken by the teacher responsible for the child and actions are carried 

out to ensure the well-being of the child and to maximise their inclusion via the adjustments made. 

Such plans are held for pupils with severe asthma; diabetes; epilepsy and severe allergies, amongst 

other conditions. Where a child also has SEND, the health information and actions will be 

incorporated within their educational provision plan/EHC Plan to ensure that all support is delivered 

and monitored in a coordinated fashion. We adhere to the statutory guidance in the document 

‘Supporting pupils at School with Medical Conditions’ http://tinyurl.com/ManagingMedicines-2014  

Early Years Foundation Stage (EYFS)-Special Educational Needs Provision at Eskdale Academy 

As an Early Years provider for pupils aged two and above, we at Eskdale Academy must have regard 

to the Special Educational Needs and Disability Code of Practice: 0-25 Years (DFE and DOH, 2014), 

and will adhere to the Statutory Framework for the Early Years Foundation Stage: Birth to Five years 

(DFE, 2014). We recognise that it is the entitlement of every child to receive an education which 

maximises their outcomes, educational or otherwise, and which provides them with the confidence 

to communicate their feelings and to transition into their compulsory schooling (DFE and DOH, 2014, 

p.79). 

Staff in Early Years follow a set of procedures to support pupils with SEND or disabilities in order that 

we can identify needs as early as possible, and can work to ensure effective provision, and improve 

pupils’ long term outcomes (DFE and DOH, 2014, p.79). They are committed to collaboration with 

parents, and are responsive to their concerns and any concerns raised by children themselves. 

Staff within the Early Years setting at Eskdale Academy understand that they must (DFE and DOH, 

2014, pp. 79-80):- 

 Use “best endeavours” to give appropriate support to pupils with SEND 

 Ensure inclusion of those with SEND with those who do not have SEND 

 Implement coordinated provision under the guidance of/in liaison with the school SENDCO 

 Ensure parents are aware of any special educational provision being made 

 Contribute information to the school SEND Information Report around implementation of 

this policy; arrangements for admission of disabled pupils and steps to ensure they are not 

treated in a less favourable way than others; access facilities for disabled pupils; plans to 

improve access over time 

Where pupils are to be funded for early education at ages 2-4, the SENDCO and Early Years staff will 

endeavour to work closely with the local authority to ensure equality of access and inclusion for 

children with SEND and/or disabilities. Staff will work very closely with parents. Staff and the 

SENDCO will also ensure that there is close collaboration with health and social care where required. 

(DFE and DOH, 2014, pp. 79-80) 

Early Years Foundation Stage staff will abide by the Equality Act (2010) in avoiding any 

discriminatory practices and in making “reasonable adjustments” to prevent children being subject 

to significant disadvantage through forward planning. Equality of opportunity will be of paramount 

importance in provision planning (DFE and DOH, 2014, pp.80-81).  

The Chair of the Governing Body at Eskdale Academy has oversight of arrangements with regards to 

SEND and disability within the Early Years. He meets termly with the SENDCO. The Senior Leadership 

http://tinyurl.com/ManagingMedicines-2014


team meets termly to review how expertise and resources can be best utilised to build capacity at a 

whole school level. 

Progress of pupils with SEND and the quality of teaching of these pupils is integral to staff 

performance appraisal arrangements and CPD arrangements. The SENDCO and school leaders 

monitor SEND related data and compare school information with that available for local and national 

comparison as part of whole school monitoring and evaluation activities. Information gathered from 

this and observations of teaching inform reflections on and key actions to improve the quality of 

teaching. 

Early Identification and Support-Birth to Two (pre-attendance at Eskdale Academy 2 year old 

OfSTED registered setting) 

Many health needs are identified at birth or just after, and health professionals are required to liaise 

closely with parents and each other. Where a child is deemed to have SEND, the child’s parents and 

the LA will be informed, and parents will be advised of potential educational advice/interventions to 

be implemented pre-school age e.g. specialist help from health visitors; educational psychologists; 

speech therapists; teachers of those with sensory impairments; Portage; parent classes-

play/communication training (DFE and DOH, 2014, p. 82). When a child receives a place at Eskdale 

Academy’s two year old provision, we will endeavour to act on information provided to ensure that 

anticipatory plans are put in place and provision matches identified SEND. 

Early Years SEND Provision at Eskdale Academy (from 2 years+) 

We adhere to the requirements of the EYFS framework (2014) for our OFSTED registered 2 year old 

provision and our nursery/reception settings. Our assessment of SEND is within our overall approach 

to the monitoring of the progress of all pupils using the Early Years Outcomes Guidance on expected 

‘typical’ levels pertaining to each age band across seven areas of learning:- 

 Communication and language (CL) 

 Physical development (PD)  

 Personal, social and emotional development (PSED) 

 Literacy (L) 

 Mathematics (M)  

 Understanding of the world (UW) 

 Expressive arts and design (EAD) 

At age two, according to statutory requirements, EYFS staff at Eskdale Academy provide parents with 

a written summary of their child’s development in prime areas of learning. Strengths and areas of 

concern are highlighted and, where a SEND/disability already exists/concerns emerge, parents will 

be informed and a plan created in liaison with the SENDCO.  

This report will and must indicate-where good progress is evident; where additional support may be 

needed; any concern that a developmental delay may be apparent (and could indicate 

SEND/disability). It will and must include intended actions/strategies that early year’s staff intend to 

take. As stated in national guidance, from 2015, our review will be integrated by that carried out by 

the health visitor to bring learning and development together with health and well-being in relation 

to outcomes; interventions and forward planning. 

At the end of the EYFS when a child is five, the EYFS profile is used to collect a rounded view of the 

whole child. Where a child has SEND, this tool is used to inform future plans and support on entry to 

key stage 1.  

 

Prime Areas 

Specific Areas 



How are needs identified in the Early Years?  

Pupils in Early Years are assessed through ongoing observations of child initiated tasks/play or 

through practitioner led focused tasks/shared time, in addition to more formal assessment points. 

Assessments of pupils in prime areas (CL, PD and PSED) from within the setting are given particular 

consideration in informing decisions about whether a child may have SEND, and where relevant, 

advice from beyond the setting is considered. Parental views and observations are considered in 

conjunction with these.  

Where concerns are raised, an exploration of learning/communication difficulties will be carried out, 

and any home issues may be explored through a multi-agency approach. Where difficulties are 

purely through learning English as an additional language, this is not SEND. 

Where it is deemed that a child has “significantly greater difficulty in learning” than peers or is 

prevented/ hindered from accessing our facilities due to a disability, then SEND provision will be 

made which is matched to need. The four main areas of need (see p.13 of policy for further 

information) are:- 

 Communication and interaction 

 Cognition and learning 

 Social, emotional and mental health 

 Sensory and/or physical needs 

 

Many pupils have needs in more than one area, and provision will take account of all needs. We aim 

to use good quality/evidence based intervention strategies and tools and specialist resources where 

needed. This will be child and family centred support, and we aim for consistency at home and in the 

EYFS setting through effective liaison. 

The effectiveness of strategies and approaches are judged within and inform the assessment of need 

and inform our future planning within a graduated approach of SEND support. Where we identify a 

child as having SEND, parents are informed, and we collaborate with them in establishing the nature 

of any provision to be put in place. Parents are fully informed of any provision put in place. 

Graduated Approach to SEND Provision –Early Years 

We take a cyclical approach towards SEND provision (DFE and DOH, 2014, pp. 86-87):- 

 

 

Assess

Plan

Do

Review

With each repetition of the 
cycle, a more precise and 

needs-specific approach will be 
taken, based on cumulative 

evidence… 



Assess 

In identifying a child as requiring SEND support, the SENDCO and Early Years staff will have analysed 

the pupil’s needs in liaison with the parent. Needs-specific provision will be provided. This provision 

and the initial assessment are regularly reviewed and, where progress is limited, specialist 

assessment will be called upon with parental agreement. 

Plan 

Parents, the SENDCO and practitioner will identify and record-agreed outcomes; interventions; 

support; expected impact; review date. The views of the child will be taken into account. 

Interventions will be evidence-based and provided/informed by staff with relevant skills, knowledge 

and understanding. We will endeavour to ensure that staff are provided with professional 

development sufficient to meet the particular needs of pupils with SEND. Within the planning 

process, we will also endeavour to guide parents in how they can provide support to their children at 

home. 

Do 

The Early Years teachers and fellow practitioners are responsible for the day to day implementation 

of provision in relation to SEND, with support from the SENDCO and other professionals where 

relevant. The SENDCO will support teaching staff in assessing how well the child with SEND has 

responded to the provision, and will assist in problem solving and in the effective implementation of 

any support. 

Review 

In line with the date(s) agreed at the planning stage, the impact and quality of support on a child’s 

progress will be reviewed by the class teacher and SENDCO, in conjunction with the parents, and 

taking note of the views of the child. There should be absolute clarity in the information about 

impact. All partners will be involved in changing any outcomes or the support provided, based upon 

the sound evidence taken from review information. 

This cyclical approach will be revisited frequently and in increasing depth in order to maximise the 

progress of the child with SEND. At every point, parents will be engaged within the process at 

mutually agreed times.  At Eskdale Academy, the SENDCO will coordinate the graduated approach 

in close partnership with the EYFS leader, Mrs Stephanie Thomas. Both parties will ensure that 

appropriate reference is made to EYFS guidance materials, including the Early Years Outcomes 

guidance and Early Support Resources. 

Where a pupil within our EYFS provision has an EHC, Hartlepool Local Authority must and will review 

this at least annually, in a meeting held at Eskdale Academy (see later in this document).  

Transition  

When a child with SEND moves from our EYFS into another setting/to Key Stage 1, information is 

shared to enable effective transition planning. Parents will be involved in decisions around how and 

which information will be shared. When a child moves from our two-year old provision into nursery, 

and nursery to reception class, transitional arrangements will also be made bespoke to individual 

children. 

Specialist involvement in SEND provision in the Early Years 

Where a child has continued to make less than expected progress following the cyclical 

arrangements above, the SENDCO, EYFS staff and parents will consider the involvement of specialists 

e.g. health professionals; speech therapists; educational psychologists; specialist teachers-for 

example, teachers of children with visual or hearing impairments. These specialists may be able to 



offer guidance and physical resources/programmes to assist the setting in supporting children in 

meeting the desired outcomes in terms of their learning and development. This would only ever be 

one with parental agreement. 

Requesting an EHCP needs assessment-Early Years  

Where all possible action to identify, assess and provide for the needs of the child have been tried, 

and the child has still not made the progress expected of them, the SENDCO at Eskdale Academy, 

with the agreement of parents and staff within the Early Years Setting, will consider a request for 

and Education, Health and Care needs assessment (see later in document). 

SEND Record Keeping-Early Years  

The EYFS framework details requirements for the records which must be maintained and made 

available to parents/carers at Eskdale Academy. These records are required to include how we 

support pupils with SEND and/or disabilities. The SENDCO keeps paper records of individual SEND 

provision and information is also held electronically on Scholar Pack (School Information System). 

The Role of the SENDCO in the Early Years Setting at Eskdale Academy 

We are required to have a qualified teacher in post as SENDCO. At Eskdale Academy, the SENDCO is 

Mrs Lisa McNeilly.  She works very closely with the Early Years Leader and is also a member of the 

Inclusion Team. The role of the SENDCO is:- 

 To make sure that staff working within the Early Years setting understand their roles in 

supporting children with SEND, and know how we approach identification, planning, 

implementation and review in a cyclical process. 

 To advise and support colleagues 

 To ensure active parental involvement-making sure that staff use their insights to inform any 

actions taken 

 To liaise with specialists and professionals from beyond the setting 

 To include information re- Early Years in the annual SEND Information Report for the whole 

school and within the local offer at www.eskdaleacademy.com 

 

Funding 

It is the responsibility of Hartlepool Local Authority to see that the Early Years Provision at Eskdale 

Academy meets the needs of pupils with SEND and/or a disability. Funding arrangements should 

match these needs. Where part time nursery provision is extended to further accommodate need, 

parents will be involved in this decision from the outset. Staff within the setting should ensure that 

resources are utilised effectively to meet the needs of pupils with SEND and/or a disability. Where a 

pupil may require additional adult/other support in order to facilitate their inclusion within the 

setting, the SENDCO, in liaison with staff and parents/carers, can prepare a bid for Individual Pupil 

Support Funding to be assessed by the Hartlepool SEND Panel at their monthly meeting. School 

would always have to fund the first 7.5 hours of any agreed support on a weekly basis. We, at 

Eskdale Academy Early Years setting, would have to provide evidence of the implementation of the 

graduated approach as detailed earlier in this document. We would have to re-submit the bid 

periodically in accordance with changing pupil requirements and the stipulations of the panel. 

Arrangements for children with SEND and/or a disability at Eskdale Academy, Key Stage 1 and 2 

Like all children, pupils at Eskdale Academy are entitled to an education which allows them to 

progress and thus achieve highly; enjoy fulfilling lives within which they are included as confident 

individuals and to begin their journey towards adulthood. 

http://www.eskdaleacademy.com/


As an academy, we are required to identify where pupils may have a SEND and must endeavour to 

support their needs. We must, and therefore, will:- 

 Use our “best endeavours” to ensure that we do all that we possibly can to meet a child’s 

SEND 

 Ensure that children with SEND have every opportunity to work alongside pupils who do not 

have SEND 

 Designate the duty of SENDCO to a named, qualified teacher- Mrs. Lisa McNeilly 

 Ensure that parents are informed of any SEND provision implemented for their child 

 Prepare and publish the Eskdale Academy SEND Information Report, along with our 

arrangements for admission of disabled pupils, and the steps taken to make sure that their 

treatment is not “less favourable” than that of other pupils. We will publish details of 

facilities to enable access for disabled children, and an accessibility plan to demonstrate how 

we intend to improve access over a period of time. 

 Publish information about the identification, assessment, planning and review arrangements 

for pupils with SEND in our school ‘Local Offer’, which is available on the school website at 

www.eskdaleacademy.com (See later in policy for details of ‘Local Offer’ arrangements.) 

 Ensure that we give due regard to the principles with regard to SEND and disability as 

described earlier in this document. 

The Chair of the Governing Body at Eskdale Academy has oversight of arrangements with regards to 

SEND and disability. He meets termly with the SENDCO. The Senior Leadership team meets regularly 

to review how expertise and resources can be best utilised to build capacity at a whole school level. 

Progress of pupils with SEND and the quality of teaching of these pupils is integral to staff 

performance appraisal arrangements and CPD arrangements. The SENDCO and school leaders 

monitor SEND related data and compare school information with that available for local and national 

comparison as part of whole school monitoring and evaluation activities. Information gathered from 

this and observations of teaching inform reflections on and key actions to improve the quality of 

teaching. 

Curriculum-KS1-2 

At Eskdale Academy, we adhere to the Inclusion Statement in the new National Curriculum (DFE, 

2014, p.9). We believe that “Lessons should be planned to ensure that there are no barriers to every 

pupil achieving” and follow the guidance in the Code of Practice (2014) around the identification of 

need and possible ways of supporting the minority who require special equipment or alternative 

approaches to help them to access the learning. We also recognise that pupils with disabilities may 

require particular equipment and approaches, and that potential barriers to learning must be 

identified and tackled prior to the work taking place (DFE, 2014, p.9). We have high expectations of 

all pupils and recognise our “even greater obligation” (DFE, 2014, p.9) to planning for the needs of 

those pupils who may be disadvantaged in any way. 

That which may/may not indicate a SEND at Eskdale Academy, Key Stages 1 and 2 

At Eskdale Academy, we recognise the benefits of early identification of and response to SEND in 

order to maximise the child’s long term outcomes. 

We understand that high quality whole class teaching will reduce the number of pupils who would 

require SEND provision, which is that deemed “additional to or different from” the provision 

normally provided for age-related peers (DFE and DOH, 2014, p.16). 

http://www.eskdaleacademy.com/


When a child arrives at Eskdale Academy, we look at all available information from previous settings 

and consider whether a disability may be present under the Equality Act (2010) which would require 

reasonable adjustments to be made.  

The progress of all pupils is regularly assessed in formative (daily/weekly) and summative (termly) 

assessments by teachers, phase leaders and the leadership team. At Eskdale Academy, we would 

seek to identify those pupils who had made “less than expected progress” (DFE and DOH, 2014, p. 

95), which would be characterised by the following:- 

 Progress which is considerably slower than that of other, age-related peers who started at 

the same baseline 

 Progress which is not in line with or better than the child’s previous pace of progress 

 Progress which does not close the attainment gap between the child and his/her peers 

 Progress which sees the attainment gap widening 

This progress is not limited to academic progress-it can relate to development, social skills etc. 

Where a child is disruptive or withdrawn, we will explore the possibility of learning difficulties, 

communication problems or mental health issues.  

A multi-agency approach will be initiated if we feel that home related problems may be contributing 

towards the behaviours exhibited. This would be by means of the Early Help in liaison with the 

Inclusion Team. However, early intervention in support of a family where there is no impact on 

standards/progress is not in itself special educational provision. 

We also take care to be alert to other influencing factors which can result in mental health problems 

or learning difficulties, for example, a death in the family or bullying. Here, short term support would 

be aimed at de-escalation, but we are also mindful that an underlying SEND may explain longer 

lasting problems. 

A medical issue such as epilepsy/diabetes does not constitute as a SEND, unless it impacts directly on 

the child’s progress, and SEND provision is required. 

We recognise that slow progress and low attainment may not indicate a SEND but that, equally, they 

may indicate a learning difficulty or a disability. However, we are also mindful of the fact that 

performance in line with expectation and age may mask a difficulty or disability that may, if left 

undetected and unaddressed, pose problems and lead to emotional or behavioural problems and 

disengagement. 

Children who have English as an additional language may have difficulties which go beyond their 

understanding in relation to their command of English, but EAL in itself is not a SEND. We strive to 

ensure that all aspects of pupil performance would be explored before making any judgement 

around a possible SEND or disability. 

A short term difficulty-e.g. physiotherapy/speech therapy after an accident-is not SEND when the 

difficulty is short term and can be addressed quickly without generalised impact on progress. 

Children who are looked after will have a Personal Education Plan (PEP) to meet their needs, and this 

is not a SEND provision in itself. 

Broad Areas of Need-SEND 

At Eskdale Academy, we need to make sure that any action taken to support a pupil with SEND is 

appropriate. We aim to meet the full range of a child’s needs which can often spread across the four 



broad areas identified in the Code of Practice (DFE and DOH, 2014, p.97).  In applying these four 

areas, we do not aim to categorise pupils, but to guide our provision. 

Communication and Interaction 

Children who exhibit difficulties with speech, language and communication (SLCN) may have 

difficulties in understanding someone who speaks to them; have problems saying what they need or 

wish to say and/or may not understand the social rules which apply to effective communication. 

Needs vary over time and vary between individuals. Children with an Autism Spectrum Disorder 

(ASD) which includes Asperger’s Syndrome or Autism will often have difficulties with social 

interaction. They may have difficulties with language, communication in in using their imagination 

(DFE and DOH, 2014, p. 97). Rigidity of thought and the inability to put themselves inside the 

thoughts of others can make it challenging for them to see things from the perspective of another. 

Cognition and Learning 

If a child progresses at a slower rate than his/her peers, despite proven high quality differentiation, 

additional support for learning difficulties may be needed. Learning difficulties may include 

moderate learning difficulties (MLD); severe learning difficulties (SLD)- where support may be 

needed in all areas of the curriculum and the child has additional difficulties with mobility and 

communication; profound and multiple learning difficulties (PMLD)-where there are severe and 

complex learning difficulties combined with a physical disability or sensory impairment (DFE and 

DOH, 2014, pp. 97-98). 

Social, Emotional and Mental Health Difficulties 

These difficulties can present in many ways. Children may be withdrawn or may display challenging, 

disruptive or concerning behaviour. Such behaviours could indicate mental health issues such as 

depression or anxiety, or other unexplained symptoms. Some children may have Attention Deficit 

Disorder (ADD); Attention Deficit Hyperactivity Disorder (ADHD) or an Attachment Disorder (AD). As 

a school, we seek to support the individual who is struggling and to prevent exhibited behaviours 

from having a negative effect on other pupils. The Inclusion Team and ELSAs (Emotional Literacy 

Support works with particular children, providing opportunities for self-reflection and to build self-

esteem. Sometimes, a multi-agency approach is implemented via the Early Help process. Further 

advice is sought from relevant agencies where needed (DFE and DOH, 2014, p.98). 

Sensory and/or Physical Needs 

Some pupils have a disability which hinders them from accessing the facilities available in the 

mainstream setting, and thus require special educational provision. These difficulties sometimes 

change in degree over periods of time. Children with a Visual Impairment (VI), Hearing Impairment 

(HI) or Multi-Sensory Impairment (MSI-hearing and vision) will need specialist support and/or 

equipment. Specialist information is sought by the SENDCO from national or local sources (sensory 

Centre, Middlesbrough). Some children with a Physical Disability (PD) need ongoing support and 

equipment to raise accessibility (DFE and DOH, 2014, p.98). 

 

Phase Leaders, Classroom Teachers and Teaching Assistants 

The classroom teacher(s) is/are always directly responsible and accountable for the progress of 

every child in their class. At Eskdale Academy, children in Key Stage One are taught by their 

registration teachers, other than for phonics, where the children are taught across the phase in 



ability groups. The class teacher remains ultimately accountable for that child’s progress, and it is 

the responsibility of the Phase Leaders to pro-actively ensure that the progress of pupils in their 

phase with SEND is closely monitored in relation to provision. In Key Stage Two, children are taught 

in ability groups across Y3-4 and Y5-6 in the core areas of English and maths. In this instance, pupil 

progress is the responsibility of the subject teacher and class teacher collectively. The Phase 

Leaders must pro-actively ensure that the progress of pupils with SEND in their phase is closely 

monitored in relation to provision. Overall implementation of the provision for individual pupils is 

the responsibility of the class teacher, who will be supported and guided by the SENDCO, and, where 

required, external specialists.  

Where pupils have access to regular Teaching Assistant Support, this must not be used as a regular 

substitute for direct teacher involvement and ultimate accountability for pupil progress remains 

the responsibility of the teacher directing the assistant/teaching the child with SEND. At Eskdale 

Academy, we view the Teaching Assistant role as a facilitative one, in which the Assistant helps to 

open doors of opportunity for learning. The Assistant works to maximise the pupil/group’s access to 

the learning accessed by their peers, using prompts and hints, and modelling self-help strategies 

which allow improved self-regulation and increased motivation. Teaching Assistants are not there to 

provide closed solutions which remove the right of the learner to think for themselves. Classroom 

teachers, with advice from the SENDCO and other professionals, must plan opportunities for this 

type of support within lessons, and must ensure time is made available for discussions with the 

Teaching Assistants before and after learning opportunities as part of a constant process of assess-

plan-do-review. Phase Leaders must ensure that this happens within their phase, and they are 

accountable to the SENDCO and leadership in proving quality and effective provision based on the 

impact on pupil progress. 

Steps in Identifying Special Educational Needs and Provision Management at KS1-2 (DFE and DOH, 

2014, pp.99-100) 

We regularly review pupil progress and have systems in place to identify pupils at risk of 

underachievement. This is achieved through close liaison between the SENDCO, Assistant Head 

teacher responsible for teaching and learning, and the phase leaders under her direction. 

“A pupil has SEND where their learning difficulty or disability calls for special educational 

provision, namely provision different from or additional to that normally available to pupils of the 

same age.” (DFE and DOH, 2014, p.94) 

The first response to concerns about progress of pupils who have or may have SEND is focused, 
further high quality differentiated teaching directly aimed at addressing the area of weakness. This is 
referred to as ‘Wave 1’. See below for an example of Wave 1 strategies. 

Wave 1 – Quality First Teaching 

Strategies:   
Curriculum 

 Targeted appropriate phonic sessions in small group by pupil ability. 

 Targeted small group sessions to develop Maths and English non-negotiables daily. 

 Targeted common exception word and spelling sessions.  

 Daily 1:1 reading sessions for application of phonic skills (all pupils in class working below ARE). 

 Daily repetitive programme of phonics and maths basic skills for vulnerable pupils  

 Pre-teaching of key vocabulary. 

 Following strategies recommended by SALT, CAMHS, OT, EP etc.  
 

Teaching Groups 

 Staff ratio (1 teacher, 2 teaching assistants- 1 for pupil with funding (am only)).  



 

If progress continues to be less than expected for the child, the second response (Wave 2) would be 

for the class teacher and SENDCO to consider the possibility that the child has SEND. We would 

ascertain this by informally gathering further evidence, including parental and pupil views, and 

would initiate additional teaching/interventions (see tiers of provision in appendix) aimed at 

securing better progress. The child’s response to this may provide us with further information about 

his/her particular needs. In deciding whether special educational provision is needed, the SENDCO 

and class teacher will explore all existing information alongside national data and expectations. We 

may draw upon specialist assessments for higher level concerns, where needed, with parental 

permission.  

Early discussions with the child and parents will establish strengths and difficulties; parental 

concerns; agreed outcomes and next steps. A record of this will be made and given to parents. 

Parents will also be directed towards the Hartlepool information, advice and support service. 

In setting ‘outcomes’ and establishing the provision needed to meet these, we will determine 

whether special educational provision is required i.e. something additional to or different from 

the school core offer.  

Our third response (Wave 3) depends upon whether we decide special educational provision is 

needed. Non-SEND provision will be with the agreement of parents, within the core school offer, 

and will aim to remove any barriers to learning to meet the outcomes agreed. Any initial hindrances 

to progress may be removed at this point. If this does not appear to be the case on review, or if early 

assessments indicate a greater need, special educational provision may be needed. 

Where special educational provision is required immediately or after a cycle of non-SEND support, 

this will be recorded and parents will receive formal notification. Children will be added to our 

register as receiving ‘SEND Support’.  

 

 

 

 

 

 

 

 Targeted adult support due to high level of need.  

 Targeted small teaching groups for phonics, number sessions (x3 – 1:6 ratio) 
 
Resources 

 Visual aids - visual timetable, ‘good listening’ visual prompts, behaviour reward charts, cumulative 
reward system. 

 Visual learning supports - key word banks, phoneme mats, alphabet strips, finger spacers. 

 Manipulatives - phoneme blocks, number lines, number squares, numicon, base ten. 

 Motor Skills supports - chunky pencils, pencil grips, wobbly seat cushions, handy rulers, easy grip 
scissors. 

 Use of technology - iPads (Sumdog) 
 



‘SEND Support’-The Graduated Approach (DFE and DOH, 2014, pp.100-102) 

 

 

‘SEND Support’ at Eskdale Academy takes place as a four part cycle which is “revisited, refined and 

revised with a growing understanding of the pupils’ needs and of what supports the pupil in making 

good progress and securing good outcomes” (DFE and DOH, 2014, p. 100).  

This is a graduated approach because with each ‘visit’ the level of detail, frequency of review and 

degree of specialist expertise would be increased to meet what is gradually being revealed as the 

child’s level of /type of SEND (DFE and DOH, 2014, p. 100). We use our own pro-forma to make this 

approach explicit. (See appendix) 

Assess 

In recognising a need for SEND Support, the class/subject teacher and the SENDCO will explore all 

information gathered and held within core practices. This will also entail a comparison with age-

related peers and national data; discussions with parents and the child and, where needed, external 

advice. Parental views will be logged against information gathered from staff at Eskdale Academy for 

comparison of perspectives on how well the child is doing. The assessment will be revisited regularly 

to see that approaches to support meet need; barriers are revealed and removed and so that a clear 

view of the impact of particular interventions can be gleaned. Sometimes, the response of a child to 

an intervention gives us further information about the need. Where health or social care are already 

involved, there should be liaison for a holistic view of the child. Where they are not, and perhaps 

need to be, parental permission should be sought. 

Plan 

Parents will be formally notified of the plan to implement SEND support, despite their involvement 

in the assessment phase. The teacher, SENDCO, parent and child, as well as other professionals, 

where relevant, will agree the type of support or interventions to be put in place, as well as the 

expected impact on progress, development or behaviour. A date for review will be agreed. The plan, 

detailing needs, desired outcomes, planned support and approaches/strategies will be shared with 

all staff working with the pupil. Staff delivering intervention based on a specific need should be 

sufficiently skilled and knowledgeable. CPD needs will be regularly reviewed and accommodated in 

Assess

Plan

Do

Review

With each repetition of the 
cycle, a more precise and 

needs-specific approach will be 
taken, based on cumulative 

evidence… 



partnership with Ms Killeen (CPD coordinator). Any intervention strategy will be specific to need 

and have a proven, well publicised credibility. Parents will be fully aware of provision plans and will, 

where possible, be active in implementing agreed approaches for reinforcement at home (DFE and 

DOH, 2014, p. 101).   

Do 

Where delivery of provision involves time away from class, the class teacher will still have 

responsibility for the child. They will work with support/specialist staff to plan and assess the 

effectiveness of support, and will see that particular interventions are seamlessly applied to learning 

opportunities within class lessons. Opportunities must be considered in advance and reflected upon 

after lessons. The SENDCO will offer advice and support where required. 

Review 

A review of any support/intervention ant the impact of these is held as near to the agreed date as 

possible and parental and pupil views are taken into account. The views and findings will feed into 

and add depth to the initial assessment of needs, and provision will be revised accordingly through 

collaboration between the class/subject teacher and SENDCO. Parents will be involved in agreeing 

changes to outcomes and/or provision and will have clear information about impact and provision to 

enable their involvement in next steps. Where there is a review of the EHC Plan, we at Eskdale 

Academy will cooperate with the local authority to review the plan at least every twelve months. 

The annual review meeting will be held at the school and will usually be attended by a member of 

the Hartlepool SEND team. 

(**See Appendix for Tiers of Provision and Person/Family Centred Provision Planning) 

Transition (DFE and DOH, 2014, p. 102) 

When a child is moving to a new school, we will liaise with parents and, where applicable, the child 

over the information to be provided to the new setting. When children are moving to a new teacher 

within the setting, the current teacher and SENDCO will ensure that the new teacher understands 

the child’s needs and current provision to enable a smooth transition. 

Specialist Involvement(DFE and DOH, 2014, pp. 102-103) 

Where a child has continued to make less than expected progress following the cyclical 

arrangements above, the SENDCO, staff and parents will consider the involvement of specialists e.g. 

health professionals; speech therapists; educational psychologists; specialist teachers-for example, 

teachers of children with visual or hearing impairments.  

We can involve specialists at any point to advise on early SEND identification and 

support/interventions. We will involve specialists when a child continues to make poor progress or 

where they continue to work at levels substantially below those in their age range, despite having 

received evidence-based, good quality support delivered by appropriately trained staff. Parents will 

always be involved in these decisions. 

Specialist involvement would be recorded and shared with staff and parents like any other SEND 

support. The Hartlepool SEND Local Offer sets out clearly the support available from different 

services and how these services may be accessed. Specialist services we may access are, but not 

exclusively, educational psychology; Child and Adolescent Mental Health Services (CAMHS); qualified 

teachers of children with visual and/or hearing impairments; speech therapists; occupational 

therapists and physiotherapists (the latter two through the school health contact). 



Specialists may be able to offer guidance on strategies/approaches to SEND and physical 

resources/programmes to assist the setting in supporting children in meeting the desired outcomes 

in terms of their learning and development. The specialist would liaise closely with the class/subject 

teacher and the SENDCO. Outcomes would be agreed, along with a date for review.  

The format for this level of coordinated support is appended to this document. 

Requesting and Education, Health and Care Needs Assessment-KS1-2 (DFE and DOH, 2014, pp.103-

104) 

Where the graduated provision cycle has been utilised repeatedly to ensure purposeful action based 

on an increasing detail around a child’s level and type of need, but progress remains a significant 

concern, we (or parents) may consider a request for an Education, Health and Care Needs 

assessment. This would only ever be processed with parental agreement.  

In Hartlepool, this would be done via the submission of the ‘SA’ request form and associated 

information. The information required by the local authority SEND Panel would be clear evidence of 

the cyclical, graduated approach to assessment, planning and review. Obtaining written consent 

from parents is part of this process. (see later in this document) 

Involvement of Parents/Carers and Pupils In Planning and Review (DFE and DOH, 2014, p.104) 

At Eskdale Academy, we provide parents with an annual report on their child’s progress. Where a 

pupil has SEND, parents are involved in the planning and review processes, and can sometimes 

support in implementation at home. We recognise that parental support is crucial and we appreciate 

that their input can strengthen the impact of support provided in school. Discussions are led by the 

class teacher and/or SENDCO. Parents can share concerns and between us, we can agree aspirations 

for the pupil. As a school, we will ensure that staff are both happy and competent in leading these 

discussions. Discussions may be held when parental consultations are due for all pupils; however, 

they will usually require a greater time commitment by all parties. We will ensure that pupils are 

either present for conversations or that their views are represented in some form (see appendix). A 

record of outcomes, action and support will be kept and shared appropriately, and relevant points 

logged on the school information management system (Scholar Pack).  

Use of Data and Record Keeping (DFE and DOH, 2014, pp.105-106) 

Record keeping systems at Eskdale Academy are in accordance with the requirements of the Data 

Protection Act, 1998. SEND provision is recorded accurately and is held in pupil SEND files and within 

secure electronic records.  Information around provision, specialist involvement etc. is held and 

regularly updated in Scholar Pack. We hold records of provision under SEND support and use this 

information to feed into discussions over expected outcomes, planned support, next steps and 

progress.  

We endeavour to provide parents with clear and accessible information following meetings, and will 

usually provide them with a copy/summary of the documents from each part of the graduated 

provision cycle. 

We use provision mapping (see appendix) for an overview of provision additional to and different 

from that normally provided through the curriculum. This is coordinated by phase leaders in liaison 

with the SENDCO and class teachers and clearly shows the levels and types of intervention across 

each phase/cohort. This overview shows where there are patterns of pupil need, and where there 

are implications for staff training etc. It also enables effective management of provision at a whole 

school level. As a leadership team, we are able to identify pockets of strength and where there may 



be strategies/approaches which are failing to meet needs, and could thus be discontinued. We aim 

to use information gathered to maximise the strength of our SEND offer, ensuring that provision is 

quality assured.  For pupils who are receiving SEND School Support at a higher, multi-agency level, 

we implement a Co-ordinated Support Plan (see appendix), and parents would be able to 

access/receive copies of this. 

SEND Annual Information Report (DFE and DOH, 2014, pp.106-107) 

As an academy, we are required to publish an annual information report on our school website 

(www.eskdaleacademy.com). This provides information about the implementation of the school 

SEND policy, and is updated annually and when required throughout the year. As part of the Special 

Educational Needs and Disability Regulations, 2014, information must and therefore will include:- 

 The kinds of SEND we provide for 

 Policies in relation to SEND and the name and contact details of the SENDCO 

 Arrangements for involving parents in their child’s education and provision 

arrangements 

 Arrangements for involving pupils with SEND in provision arrangements 

 Arrangements for assessing and reviewing progress towards outcomes 

 Transition arrangements and support 

 Our approach to teaching pupils with SEND 

 How we are able to adapt the curriculum and environment to meet the needs of 

pupils with SEND 

 The expertise/training of staff and how specialist expertise will be secured 

 How we evaluate the success of SEND provision  

 How we ensure the inclusion and interaction of pupils with SEND with peers who do 

not have SEND 

 How we offer support to improve social and emotional development-our pastoral 

support to enable us to listen to pupils and prevent bullying 

 How we involve other bodies, including health and social care in meeting a pupil’s 

SEND needs and supporting their families 

 How we deal with complaints re. SEND provision 

 Named contacts relevant to SEND provision and management 

 Our ‘Local Offer’ and a link to Hartlepool Local Authority’s ‘Local Offer’ 

 How our curriculum is adapted  or made accessible for pupils with SEND 

We also inform the local authority of the levels and types of need in relation to SEND at Eskdale 

Academy. This is collected via the School Census and is used locally and to inform the national SEND 

Information Report. 

Role of the SENDCO at Eskdale Academy (DFE and DOH, 2014, pp.108-109) 

The Governing Body of Eskdale Academy have appointed Mrs. L. McNeilly as the SENDCO of the 

school. She has completed the National Award in Special Educational Needs Coordination.   

The SENDCO works with the Head teacher and Governing Body to strategically develop the SEND 

policy and provision in the school, and has day-to-day responsibility for implementing the policy and 

coordinating provision.  

The SENDCO guides colleagues and liaises with parents and external professionals/agencies, and 

works with the leadership team to ensure high quality teaching and support for SEND pupils. 

Key Responsibilities:- 

http://www.eskdaleacademy.com/


 Overseeing daily operational policy 

 Co-ordination of provision 

 Managing and leading with Co-ordinated Support Plans 

 Ensuring effective provision for a CLA (Child who is looked after) 

 Advising on the graduated approach 

 Overseeing resource allocation and being involvement in human resource deployment 

 Liaising with other providers and liaising closely with the EYFS leader over arrangements for 

pupils with SEND in the two year old provision; nursery and reception class 

 Being the key SEND school contact 

 Managing the smooth transition of a pupil with SEND to a new setting 

 Ensuring that reasonable adjustments and access arrangements are made in relation to 

pupils who have disabilities and/or SEND  

 Ensuring records are maintained 

 

Governors and the Head teacher are required to ensure that the SENDCO has adequate 

administrative support and time to fulfil the duties attributed to the role. 

Funding for SEND Support (DFE and DOH, 2014, pp.109-110) 

As an academy our funding arrangements for SEND are determined by the Hartlepool Local Funding 

Formula, and details of specific funding arrangements for the mainstream school are included in the 

local authority annual SEND Policy (HBC, 2014a, pp.11-12). The Head teacher and Academy Trust 

oversee the strategic management of the finances directed at SEND provision. 

Where individual pupils require provision which costs more than the prescribed threshold, an 

application is made to the local authority for top-up funding. The local SENDD panel determines the 

amount and time-frame of any additional monies, in relation to the evidence provided. Reviews of 

funding provision are carried out based on re-submissions of evidence at a time stated by the panel 

at the time of the initial decision. In supporting a pupil at full time school, the school must always 

fund the first 14 hours of any support provided.  

Eskdale Academy - Host to an Additionally Resourced Language Base 

Eskdale Academy is host to an additionally funded Key Stage One provision for children with a 

language disorder as their primary area of need. They access a language rich experience through a 

wide range of activities, designed to maximise opportunities for focused speaking and listening.  

Within this provision, a teacher and a support assistant work closely with an attached Speech and 

Language Therapist. They work together to deliver intensive programmes to meet the individually 

diagnosed needs of the pupils, supporting and developing language skills and helping them to 

progress through the wider curriculum. 

A maximum of ten pupils attend Eskdale Academy for seven half day sessions per week. The children 

stay for lunch every day and return to their ‘home’ schools after lunch on Tuesdays, Thursdays and 

Fridays.   

Children will already be known to the Speech and Language Therapy Department and will have 

received a graduated provision prior to referral to the admission panel. Parents and the SENDCO at 

the ‘home school’ will have agreed the referral to panel and will have consented to the advance 

sharing of information. The panel is comprised of representatives from the Local Authority, Speech 

and Language Therapy, Eskdale Academy, and Stranton Academy Trust. A decision on eligibility is 

made and every placement is reviewed on a term-by term basis.  



Liaison between home schools and Eskdale Academy is vital, as the home school remains 

responsible for referral to other services and possible initiation of and education, health and social 

care needs assessment. Meetings between the two settings are at least termly. Entry to the 

provision does not require the child to already be subject to an education, health and care plan. A 

coordinated support plan is the means by which we record and share the joined up approach to the 

Assess-Plan-Do-Review provision cycle. On returning to the home school, this plan could and should 

be continued. Transition arrangements are in place for pupils returning to the home school or those 

new to the provision, and these are bespoke to individual needs.  

The ten places are funded separately as planned places. Details of this are held in the local authority 

SEND Policy (HBC, 2014a). Travel arrangements for pupils are made in line with the LA SEND 

Transport Policy (HBC, 2014c) and must be organised by pupil’s home school. 

Eskdale Academy’s ‘Local Offer’ (DFE and DOH, 2014, Ch. 4) 

Hartlepool Local Authority’s ‘Local Offer’ can be found at 

http://www.hartlepool.fsd.org.uk/kb5/hartlepool/fsd/local_offer.page. This sets out information 

about provision across health, education and social care which they expect to be available and what 

they believe is actually available. It includes information about staff training ; approaches to 

teaching; assessment of outcomes; service evaluation; extra-curricular activities support for 

social/emotional development; arrangements for pupils with SEND who are looked after; funding 

arrangements; information about specialist SEND services;  local cluster arrangements; health 

related specialist availability; social care support services etc. The Offer should promote equality of 

opportunity in securing funded early education places for two, three and four year olds. It should 

also make clear how an EHC assessment can be accessed, processes and timescales involved, 

arrangements for personal budgets, and the support mechanisms in place to assist families through 

the process (advice, advocacy arrangements etc.).  

This is not an exhaustive list. A link to Hartlepool’s local offer is included on our school website at 

www.eskdaleacademy.com. This offer is collaborative, accessible, comprehensive, up to date and 

transparent. Parents, young people and children must be involved in the construction and review of 

the Local Offer and ease of access, both in terms of physical access and engagement with 

information should be a matter of course. Their comments should be published annually if they 

relate to content, accessibility, development or review of the Local Offer. As part of the provision, 

information about SEND transport policy (see HBC, 2014c) must be incorporated. This is relevant to 

our setting because of our Language Base. 

 As a school, we are required to cooperate with the local authority around the Local Offer. We are 

also required to publish more detailed information about our particular arrangements for pupils with 

SEND and/or a disability. The Local Authority ‘Local Offer’ should link to the school ‘Local Offer’ 

which can be located at www.eskdaleacademy.com. under the SEND section. 

Education, Health and Care needs Assessments and Plans-(EHC) (HBC, 2014b, pp.7-13, DFE and 

DOH, 2014, Ch.9) 

Hartlepool SEND Panel 

Most of the pupils at Eskdale Academy with SEND and/or a disability will have their needs met at 

‘School SEND Support’ through the cyclical, increasingly precise graduated approach described 

earlier in this document. However, some pupils will require an Education, Health and Care Needs 

Assessment where, despite our very best endeavours, they are still not making good enough 

progress towards the agreed outcomes.  

http://www.hartlepool.fsd.org.uk/kb5/hartlepool/fsd/local_offer.page
http://www.eskdaleacademy.com/
http://www.eskdaleacademy.com/


The assessment enables Hartlepool Local Authority’s SEND Panel to decide whether an Education, 

Health and Care Plan is necessary to provide a framework for provision. The panel is a multi-agency 

group which meets every four weeks.  The purpose of the panel is in relation to Eskdale Academy is 

to see that effective, multi-agency arrangements are in place which result in better outcomes for 

pupils with SEND and or a disability by:- 

 Responding to requests for statutory assessment of a child’s education, health and care 

needs 

 Keeping parents/carers and the child  fully informed of/involved in  choices and decisions  

 Exploration of evidence and deciding whether a statutory EHC plan is or is not required, and 

informing parents/carers,  the child and other relevant bodies of this 

 ‘Signing off’ EHC Plans in the approval process 

 Making sure that resources detailed in plans are available and allocated appropriately 

 
Requests for EHC Assessment (HBC, 2014b, pp.7-8, DFE and DOH, 2014, pp. 143-144) 

Parents/carers can request an EHC needs assessment, as can the SENDCO at Eskdale Academy, or 

any other professional supporting a child’s with special educational needs. When we request an 

assessment, we follow the procedures adopted by Hartlepool Local Authority, and complete an SA1 

form, which is signed by the child’s parent/carer to ensure informed consent about the type and 

quantity of information to be sent to panel. We include evidence of the graduated approach and any 

information to support the initial panel meeting. This may include educational psychology reports, 

speech and language reports etc. Where a CAF is present, this would be included with key 

documents, again, with informed consent as to purpose and destination for the information.  

Consideration for assessment ( HBC, 2014b, pp.8-9, DFE and DOH, 2014, pp.144-147) 

All requests for assessment are considered and parents will be notified of their decision to make an 

assessment by the local authority within 6 weeks of the request being received. On receiving a 

request, Hartlepool  LA will inform parents as soon as possible and will gather their views, and the 

views of the child. They must ensure that parents are given information about the child’s SEND. The 

Head teacher at Eskdale Academy would be informed of the decision to make a statutory 

assessment. 

The decision to carry out an EHC needs assessment is based on consideration by panel of:- 

 A child’s attainment or developmental milestones and pace of progress  

 Information about the child’s SEND-type, degree of, context of 

 Evidence of actions already taken within the graduated approach 

 Evidence that actual existing progress has only been due to an extensive amount of 

additional support, well over and above the norm 

 Evidence of the child’s physical, social and emotional development and health needs, 

drawing on clinical and any other professional evidence 

Should an assessment be deemed unnecessary at this point, the decision still has to be shared with 

parents and the Head teacher within 6 weeks, and can be appealed via the SEND Tribunal. Reasons 

must be given in clear feedback. At this point, our version of the Hartlepool LA Co-ordinated Support 

Plan would be implemented at a non-statutory level (HBC, 2014b, p. 13). 

The Statutory Assessment and Planning Process-Key principles (DFE and DOH, 2014, pp.147-151) 

Children will be at the very heart of the process of statutory assessment and planning in Hartlepool. 
Assessment and Planning involving our pupils will:- 
 



 Focus on the individual child and their parents 

 Allow the above to express their wishes 

 Allow parents and children to make decisions and have some control, possibly over a 

personal budget 

 Be put in simple terms; jargon-free 

 Focus on the child’s strengths and potential 

 Allow the child and family to express their experiences, interests and desired outcomes  

 Provide bespoke support 

 Minimise demands on families through effective systems and organisation 

 Bring professionals together 

 Deliver an outcome-focussed co-ordinated plan  

Parents will be offered advocacy by the local authority where desired, and professionals will be 
experienced/trained in working with families. 
 
Support for Parents and children ( DFE and DOH, 2014, p.149) 

Hartlepool SEND team will provide parents with information about processes and resources 

available to them.  They will ensure minimal disruption and will provide impartial advice. 

Information Sharing ( DFE and DOH, 2014, p. 150) 

Whether dealing with an EHC Plan or other aspects of liaison between agencies in terms of SEND and 

disability provision, we at Eskdale Academy adhere to the ‘Tees Wide Information Sharing Protocol, 

2014’which meets national requirements, and to which Hartlepool Local Authority has signed 

allegiance. We aim for a ‘tell us once approach’ and will seek informed consent from parents and the 

child (where appropriate) around the type, quantity and purpose of information to be gathered and 

shared. Dated records of consent /no consent (whether verbal or written) will be logged and added 

to the SIMS system. 

Provision of Services ( DFE and DOH, 2014, p.150) 

Where services are required by the provisions of an EHC plan, the school will support in ensuring 

that they will be accessed immediately, and will not wait until the EHC plan has been completed in 

full. 

Timescales for EHC Assessment and Planning 

Assessment and planning must be timely and achieved within the maximum timescales set out in the 

Code of Practice (DFE and DOH, 2014, p.154; HBC, 2014b, p.10-12).  

Non-compliance is only permitted in exceptional circumstances:- 

 When those providing information within 6 weeks are unable to do so due to the child not 

attending an appointment 

 When the child is away from the area for at least 4 weeks 

 When exceptional circumstances affect the child/parent 

 When the school is closed for at least 4 consecutive weeks which may delay submissions of 

information 

The child’s parents must be notified of delays by Hartlepool LA. 

(SEND and Disability Regulations, 2014, cited in DFE and DOH, 2014, pp. 152-153) 

Advice and Information for EHC needs assessments (DFE and DOH, 2014, p.155-157) 



At Eskdale Academy, children’s views will be sought via a booklet provided by Hartlepool SEND team 

or by observations/interactions with younger children. Parents will also be asked to complete a 

booklet and could be supported in doing so. Some may prefer to contribute verbally, or via an 

advocate.  

The local authority will discuss the current advice of professionals with parents and will not seek to 

extend this if it has already been provided for another purpose and is up to date. As a school, and in 

liaison with parents, we will ensure that the local authority is aware of the parties who may need to 

be approached to ensure a thorough assessment of needs is carried out. 

The SENDCO/EYFS leader at Eskdale Academy will provide information to the local authority on 

behalf of the head teacher.  

Other parties to be consulted will/may include-health; educational psychology; VI/HI teachers; social 

care (CIN/CP assessments where appropriate); any other appropriate person requested by parents 

(e.g. H Visitor/GP); any other source deemed appropriate by the LA (Early Help Assessments; 

Designated LAC teacher and/or virtual Head (LA). 

All advice must be submitted within 6 weeks of the request. 

Decisions about the issuing of an EHC (DFE and DOH, 2014, pp.157-158) 

Parents must be notified of the decision to implement an EHC Plan, with reasons. Hartlepool LA hold 

a ‘Support Planning Meeting’ at stage three of their assessment and planning process, after which a 

draft  EHC is written, or alternatively, a non-statutory plan is the outcome (see HBC, 2014b, p.10). 

The draft plan is approved by an LA officer, and parents are consulted on its content and their 

preferred school/setting. The plan is then finalised and ‘signed off’ and is implemented. The 

maximum completion time for the whole process, unless exemptions have applied at any stage, is 20 

weeks.  

Decisions not to issue an EHC (DFE and DOH, 2014, p. 159) 

If Hartlepool LA has completed its assessment and is not going to issue an EHC Plan, parents, the 

school and health services will be informed within, and at a maximum of, 16 weeks of the request 

for assessment being received. Parents will be informed of their right to appeal, and will be offered 

mediation and access to information and support in relation to disagreement resolution. Parents will 

be reminded of the provision for SEND within mainstream provision and the Local Offer. Feedback 

will be provided in writing to support non-statutory co-ordinated provision planning. 

Composition of statutory EHC Plans in Hartlepool (DFE and DOH, 2014, p.161) 

Following 2 years as a Pathfinder, Hartlepool LA has established its own ‘EHC Plan’ which adheres to 

the required contents and labelling detailed in the new Code of Practice (DFE and DOH, 2014, 

pp.161-162). The Plan includes sections on:- 

 SEC.A-The views, interests and aspirations of the child and parents/carers 

 SEC.B-The nature of the child’s SEND and or disability 

 SEC. C-Health needs relating to SEND 

 SEC. D-Social care needs relating to SEND or to a disability 

 SEC. E-Desired outcomes, including for adult life, and arrangements for setting shorter term 

targets in the education setting 

 SEC. F-The special educational provision required by the child 



 SEC. G-Any health provision required by the learning difficulties/disabilities which result in 

SEND 

 SEC. H1-Any social care provision required by the child (relating to a chronic illness or 

disability) 

 SEC. H2-Any social care provision required by the learning difficulties/disabilities which 

result in SEND (including adult social care provision to meet the child’s needs) 

 SEC. I-Name and type of educational setting 

 SEC. J-Details of and prescribed use of a Personal Budget; provisions to be used for; 

arrangements for direct payments (E/H/C); special educational needs and outcomes to be 

met by direct payments  

 SEC. K-Advice and information collected during assessment in appendix, accompanied by a 

list of this 

 

Outcomes (DFE and DOH, 2014, pp. 162-164) 

These education, health, care and training outcomes must help children make progress in learning 

and be prepared for adulthood. They may include outcomes in relation to social relationships, 

resilience and emotional stability and well-being, and should promote increasing independence and 

participation. Outcomes should be “the benefit or difference made to an individual as a result of an 

intervention” (DFE and DOH, 2014, p. 163) and should be SMART. They should describe the expected 

benefit, not the provision, in relation to achieving that which they cannot currently do! Hartlepool, 

we look at ‘What is Important To’ the child (i.e. the child’s wants) and ‘’What is Important For’ the 

child (i.e. what others judge to be best for them)-both matter. E.g. the child may want to chat with 

friends easily (own view) which would prevent their frustration and anger issues (view of 

others)→support-speech and language therapy will promote both views. Outcomes might be very 

long term e.g. across KS1, but shorter term outcomes may identify smaller steps of achievement 

towards these. Provision must match each outcome and the child’s SEND.  

SHORTER TERM TARGETS- can be established alongside the EHC Plan which can be reviewed and 

amended to keep the child and provision on track towards the outcomes in the EHC plan. These 

would be incorporated in a co-ordinated support plan akin to those used for pupils at higher levels 

of SEND school support. This plan would be appended to the main EHC Plan to ensure they are 

implemented and tracked in line with the aspirations etc. on the main plan. In some cases, the EHC 

Plan may be reviewed prior to the annual review because the appended plan has led to the need 

to amend /add to the EHC Plan. 

EHC Plans-Arrangements for when Eskdale Academy is named in a draft EHC Plan (DFE and DOH, 

2014, pp.172-174) 

Where we are the proposed named educational establishment of choice in an EHC Plan, the local 

authority must comply unless our setting were deemed inappropriate for the child’s SEND 

needs/age/ability/aptitude or the attendance of the pupil would be incompatible with the efficient 

education of others or efficient use of resources. 

As a school, our governing body would be consulted and would be sent a copy of the draft plan. We 

would also be formally notified of proposals for services to be delivered on our premises which are 

funded by a direct payment, detailing conditions of spending; amount; qualifying goods and services; 

dates for payments to a bank account; conditions of receipt. 

We would contribute advice to the EHC Plan. We must respond to consultation within 15 days and 

where we are formally named on a plan, we must admit the pupil. Where a child has a dual 



placement on an EHC plan, they would only be viewed as attending a mainstream school if spending 

the majority of their time there. 

Where we as a school would be seen by Hartlepool LA as incompatible in meeting the needs of a 

pupil with an EHC Plan, they must prove that there are no reasonable steps we could take to 

remedy this incompatibility (DFE and DOH, 2014, pp. 175-177). 

Personal Budgets at Eskdale Academy (DFE and DOH, 2014, pp. 179-184) 

Four routes can provide a parent with their own budget for managing SEND provision:- 

 Direct Payments-the parent manages the service acquisition 

 Arrangement-LA/School holds the funds and commissions support 

 Third Party-Funds managed by another on behalf of the parent 

 A combination 

The information is detailed in section J of the EHC following transparent discussion between the LA 

and parent over routes and indicative figures. Formal agreements will be put in place, whichever 

route is chosen. Where a parent wishes to employ a practitioner, it is made clear that the person 

must sign up to all safeguarding and relevant policies held by the school. Parents can appeal a 

refusal to grant them control of a personal budget via the SEND Tribunal. 

Transference of EHC Plans (DFE and DOH, 2014, pp.191-193) 

Should we receive a pupil with an EHC Plan from another LA (which should have been given 15 days 

prior notice), we must be sent it either on the day of the move, or within 15 days of the previous LA 

being made aware of the move. Hartlepool Local Authority must review the existing EHC plan either 

within twelve months of the last review or within three months of transfer (whichever scenario is 

the later one), but can bring a review forward if the need is identified. Parents will be notified of the 

review date within 6 weeks of transfer. 

Reviews of EHC Plans (DFE and DOH, 2014, pp.193-199) 

Reviews must be held at least every 12 months and must focus on progress towards outcomes. They 

must also focus on whether the outcomes are still appropriate, and should set new interim targets 

for the year ahead in light of the child’s needs. Parents and children should be key partners in the 

review process. For looked after children, the review should join up with the PEP review.  

Parents must be notified of review outcomes within four weeks of the review meeting, and 12 

months of the previous review. Reviews are normally held at Eskdale Academy and are led by the LA 

Officer and/or the SENDCO. 

We must notify meeting attendees at least two weeks in advance of the meeting. We must invite:- 

 Parents of the child with SEND 

 School representative 

 LA SEND officer 

 Health representative 

 LA Social Care Representative 

 Other relevant personnel 

The School must request advice from all parties and must send copies of it to all parties at least two 

weeks before the meeting. 

Children and parents should be actively encouraged to participate in the meeting. 



The school must send a report of the meeting within two weeks of it to all invited, detailing 

recommended amendments to the plan and differences in perspectives. Within four weeks, the LA 

will decide whether to retain the plan as it is, amend it or cease it and will inform the parents and 

school. In the latter case, parents will be offered the right of appeal and will be given information 

about mediation and disagreement resolution services. 

**Where children are aged between 0-5 years, reviews should be 3-6 monthly, to complement the 

statutory annual review.  

**Where a child is moving school to a new phase and where this involves a whole new 

school/setting e.g. primary to secondary school, reviews and amendments must have been 

completed by 15 February of the calendar year of the move. 

Where amendments are made to a plan, a copy of the changes should be sent to parents who will 

have 15 days to comment. If amendments are to be made, Hartlepool LA will issue the new plan 

within 8 weeks of the amendment notice. Advice and minutes should be appended. Where an 

amended plan is written, review should be within 12 months of the previous review, not 12 months 

of the new amended issue. The authority will then send out the new final plan following parental 

notification and information about the appeals process. 

EHC Plans-Disclosure 

EHC plans and associated documents will be held securely and not be disclosed by staff at Eskdale 

Academy without parental consent other than for the “specified purposes” and in the “interests of 

the child”, as identified in the Code of Practice (DFE and DOH, 2014, p. 205-206). The child’s interests 

includes access by staff working at Eskdale Academy to support a child’s special educational needs 

provision. 

Complaints and Disagreements in respect of SEND Provision for pupils attending Eskdale Academy 

Should a parent wish to complain about any aspect of SEND policy and practice at Eskdale Academy, 

they can see Eskdale Academy’s ‘School Complaints Policy’, at http://www.eskdaleacademy.com   

Services involved in disagreement resolution and mediation are advertised by Hartlepool SEND team 

within the Local Offer at -http://www.hartlepool.fsd.org.uk/kb5/hartlepool/fsd/local_offer.page 
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